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1. Number of Articles in Periodicals 8
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3* Number of Articles Treating Library Service for the Selected
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4- Number of Times Library Service for Hospitalized Children
Was Mentioned 15
5. Number of Times Library Service for Children in Juvenile
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6. Number of Times Library Service for Deaf Children Was
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9. Number of Times Library Service for Mentally Retarded
Children Was Mentioned 47
10. Number of Times Library Service for the Selected Groups of
Exceptional Children Was Mentioned 49





The term "exceptional children" in this study includes all children
who are of school age but are ineligible for normal school enrollment,
private or public, because of confinement to hospitals or juvenile homes
or because of some handicap such as deafness, blindness, being crippled
or mental retardation. According to Olle Wingborg, Librarian, Stads-
bibliotekit Norrtalje, Sweden, all handicapped children are faced with
the possibility of becoming isolated. The librarians have a responsibility
of becoming isolated. The librarians have a responsibility to these
children. It is their duty to attempt to break the isolation. Librarians
believe that all people should have an opportunity to read books, and be¬
cause of this, every available opportunity should be used to serve the
handicapped. A handicapped child without books misses many things that
could enrich his life and in some instances compensate for his handicap.
If we are to adequately serve the handicapped there must be some understand¬
ing of the problem. Unfortunately, there is not an abundance of material
related to the problem. As late as 19&1 it was noted that very little had
been written on this subject from the viewpoint of the library.^
Hospitals providing library service render a therapeutic service. The
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Olle Wingborg, "Reading for Handicapped Children," Illinois Libraries.
XLIII (April, 1961), 236.
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idea is to assist the patient in his cure by diverting his mind to happier
things In order for the library to be a source of enjoyment and recreation
for the child confined to hospitals for weeks and months, its surroundings
and activities are designed to be as much like home as possible. It was
noted in 1937 that although music, art, and gymnastics aided in orientating
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the child to hospital life, the library had become increasingly dominant.
In 1953 institutional library service was considered as a newer phase
of library work designed to serve a variety of purposes according to the
nature of the institution. As with all libraries the institutional library
provides recreational and educational reading. With this in mind the in¬
stitutional librarian slants her collection to the interests and abilities
of the children the library serves.^ Only the states of Kentucky, Louisiana,
and Minnesota had state institution library supervisors and a group of
trained librarians in 1948. It was noted that Virginia had once had a
supervisor for its mental hospitals. In some special schools, there were
good book collections and trained librarians but they were not the results
of progressively developed plans of the states. They were dependent on
selected superintendents, on particular boards or occasionally on trustees
for their continuance A
^Katherine Shorey, “Hospital Libraries,“ Library Journal. IXII
(December 1, 1937), 896.
”Zoe Wright, “Bibliotherapy in a Children's Hospital," Ibid.. 898.
Elizabeth Cook, "The Library at the State Training School for Girls,
Geneva, Illinois," Illinois Libraries. XXXV (April, 1953). 14^-147.
^Mildred L. Methvem, "Books and Our Children," Survey. IXXXIV (July, 1948)»
230-231.
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Some children are victims of present day conditions which cause them
to be potential residents of juvenile homes. It is believed that seme of
these children could be diverted in different directions which lead to
more profitable ends by the school librarian. These children who are headed
for trouble may be easily spotted because they are those who are restless,
quick to lose interest and become rufflers of pages. They make the most
noise entering the library and think up many ways to harass the librarian.
Most people who work with children know the conditions of which sane are
victims:
(1) broken homes (2) ignorant or irresponsi¬
ble parents (3) instability (4) insecurity
(5) incomplete schooling (6) difficulties
at hone (7) difficulties at school (8) mis¬
placed incentives (9) too much energy (10) ^
too little roan and (11) too little direction.
A little extra planning and time for that "difficult child" by the school
librarian may give him the incentives that he needs. School librarians do
not have the time to plan correctional programs for boys and girls but if
p
they can save one child the effort will be rewarding.
Delinquent Children
For the delinquent home boy, books and reading are not treated as
tools of learning but as a means of recreation. Once a boy no longer
associates books with the burden of school and realizes that they can be
enjoyed as much as the radio or movie the problem of reading guidance be¬
comes easier for the librarian. A book should never be forced upon a boy.
^Mildred L. Methven, "Just One Child at a Time,"





If he does not want to read the book suggested, he might be guided to a
newspaper or magazine
It might be noted that books of mediocre value may have their places
in the book collection of a delinquent home library. This type of library
serves boys and girls who have never read the kinds of books that are con¬
sidered as desirable reading. They are not able to jump to the desired




Librarians and teachers have begun to realize that the blind child is
a child like all children with the same basic needs, and therefore has the
same right to enjoy reading books. The blind child, perhaps, more so than
his sighted peers needs the excitement and adventure that children receive
from books. As late as 1963 organized library service to the blind was
considered as a relatively recent development in comparison with library
services provided for sighted children. It was in 1952 that the regional
libraries for the blind, operating under the Pratt-Smoot Act of 1931* were
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permitted to provide books for children. "In that year Congress amended
the Act to delete the word "adult" from its provisions and extended the
services to include children over the age of five."^
^Abraham Jacobs, "Library Work with Delinquent Boys," Library Journal.




Effie Lee Morris, "Serving the Handicapped Child," Wilson Library




In 1958 the New York Public Library's Library for the Blind appointed
Miss Effie Lee Morris as children's specialist. She was the first librarian
in the nation's public libraries to be assigned to work with blind children.
Along with reading guidance for the children and their parents her job was
to survey the existing services to blind children and develop standards
for this area of service. This appointment was made possible by a $10,000
grant from the New York Ccmmunity Trust and a bequest from Misses Mary L.
and J. W. Williams to the New York Public Library.'*'
By 1958 the regional libraries, dependent on the Library of
Congress for the bulk of their collection, had received 5H titles
for readers aged five through sixteen. The juvenile Braille list
of titles produced from January 1, 1953 through July 1, 1958 con¬
tained sixty-one books of non-fiction and 222 books of fiction.
The juvenile talking book list cumulative from the same date to
April 1, 1958 contained forty non-fiction titles and 191 books of
fiction. With few exceptions, these books met the high standards
of children's literature, but they seemed to have been chosen as
individual titles rather than as a part of a well-rounded col¬
lection.2
In that same year the chief of Library Congress' Division for the Blind
appointed the Advisory Committee of Children's Librarians on the Selection
of Children's Books for the Blind. The purpose of this Committee was to
build the basic book stock for blind children as rapidly as possible. This
Committee worked as if it were selecting books for a newly organized branch
library. Meetings were held in Washington, Chicago, New York and Philadelphia.
Each title to be added to the list was evaluated by the Committee and the
medium in which it could best be reproduced was suggested. The books
"First Children's Librarian Appointed to Work with Blind," Library
Journal. LXXXIII (October 15, 1958), 2989.
^Morris , on. cit., 166.
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recommended by this Committee made a well-rounded collection for the needs
of the five to 13 year olds.1
Mentally Retarded
Most librarians will admit that the mentally retarded have been almost
neglected by the library. This neglect is not intentional. It is partially
because the librarian is uncertain of the mentally deficient and does not
know how they will react or if they can read. This neglect may also stem
from the fact that the mentally retarded profit less from literature than
2
other groups. A third reason for this neglect could be because there is
very little material suitable for this group except for those that are only
moderately retarded ?
Books for the handicapped child are very much like those for normal
school children. The difference is that the needs of the handicapped child
are different. The blind child's books are in Braille or recorded as the
talking book. The deaf child's books are on a lower level than those of
his hearing friends of the same age because the reading level of deaf
children may be as much as three years behind that of children who hear.
The mentally retarded child's books contain material that is short, simply
worded and with few characters A In each case the book is trying to meet
XIbid.. 166-167.
2
Wingborg, "Can Libraries Benefit the Mentally Retarded," on. cit..
242.
^Bibliography: Mentally Retarded," Illinois Libraries. XL (May, 1958).
488.
4
Elisabeth Johnson, "Illinois School for the Deaf," Ibid.
the needs of its readers
Purpose and Scope
The purpose of this study is to analyze the contents of articles re¬
lated to library service to exceptional children to determine to what extent
library service is available, who sponsors the service, what materials are
provided and what methods are used to get this material to the children.
A search through Library Literature^ from 1921 through 19&3 was made to
prepare a bibliography of all periodical material available on library
service to exceptional children.
MethodPiggy
_ The first step taken was to search Library Literature from 1921 throough
1963 for articles on library service to children in hospitals, juvenile
homes and schools for the deaf, the blind, the crippled and the mentally
retarded. The entries under which the articles appeared were: Blind,
Libraries for; Handicapped, Library Services to; Hospital library service;
Institution libraries and Prison libraries. Only those articles that dealt
with library service to children were selected. A total of 55 articles
were selected from l6 periodicals indexed in Library Literature of which
51 were analyzed. The greatest number of articles, 11, was found in
Library Journal. The second largest nuniber, nine, was found in Illinois
Libraries and the third largest number, six, was found in School Libraries
(see Table 1) . These $1 articles were written during the years from 1916
through 1963. Most of these were written since 194^ and more than half
of these were published between 195^ and 1963 (see Table 2) .
^Library Literature (New York: H. W. Wilson, I92I-I963).
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School Libraries. . 6
ALA Bulletin 4
Book Mark 3
Library Notes and News 3
Top of the News 3
Modern Hospital .... 2
Volta Review 2




New Jersey School Librarian 1
Ontario Library Review 1













The next step was to group together all ideas in each area of concern
so that ideas about library service to each selected group of children
might be counted and analyzed. The next step was the forming of a check¬
list of specific information to be obtained. After the forming of the check¬
list, a study of the data was made to determine what kind of service was made
available to exceptional children.
9
Table 3 shows that library service to the selected groups of exception¬
al children was treated 65 times in 51 articles. Service to the blind was
treated in 15 articles, to the mentally retarded in 12 articles, to the
deaf in 11 articles, to the crippled in nine articles, to the hospitalized
in nine articles and to juvenile delinquents in nine articles.
TABLE 3
NUMBER OF ARTICLES TREATING LIBRARY SERVICE TO THE
SELECTED GROUPS FOR EXCEPTIONAL CHILDREN









In Appendix A each entry will be numbered and the references in the
text will refer to the numbered items.
CHAPTER II
LIBRARY SERVICE TO EXCEPTIONAL CHILDREN
Hospitalized
Library support.—Library service to sick children confined to hospitals
was mentioned 50 times (see Table 4) and library support was mentioned eight
times. An act of the Minnesota Legislature, in 1897 made it possible for
the treatment of indigent crippled children by the state. In 1911 the
Children's Hospital in Gillette, Minnesota was established as a result of
this legislature (10, 11).
The public library as sponsoring library service was cited three times.
The Kings County City Hospital Library was established in 1934 as a unit
of the Brooklyn, New York Public Library. This hospital provided library
service to children on wards of four floors. One floor was for cardiac
patients, one was for orthopedic cases, one was for nervous cases and one
was for medical cases (7) . In 1951 it was reported that the children's
library in the Hospital for Sick Children in Toronto, Canada, was a branch
of the Boys and Girls Division of the Toronto Public Library (19). In
1961 the public library of Cincinnati and Hamilton County, Ohio, began
service to children in hospitals of that area (46).
Library service as being sponsored by philanthropic organizations, by
donations and by self support was mentioned once each. At the Children's
Memorial Hospital in Chicago, Illinois, the library was supported by gifts
which were generous and frequent. The hospital itself provided a small
10
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budget for supplementary books and the replacement of books (21) . In Cin¬
cinnati, Ohio, one children's hospital received financial support from the
Ruth Lyons Fund, a philanthropic project for children (46).
Library personnel—Library personnel serving sick children in hospitals
was mentioned twice. In one instance a public librarian acted as Specialist
to Exceptional Children. Hilda K. Limper served children in hospitals and
institutions and was appointed in i960 by the Cincinnati Public Library (46).
In one instance the qualities of the hospital librarian were discussed.
In 1926 it was realized that in treating the sick, the care of the body
was not the only essential for recovery, but that the mind needed stimulat¬
ing also. This is where the role of the hospital librarian begins. She
takes on the responsibility of being a morale builder. If she can keep
up a child's courage and help him bridge over his days of recovery by
means of good and cheerful reading her mission has been fulfilled (3)•
Library collection.—The library collection in hospitals for sick
children was mentioned four times. The school library in a children's
hospital in Gillette, Minnesota had a collection of 4»°°0 books, many
periodicals, a collection of foreign picture books and victrola records
(10, 11). At Children's Memorial Hospital in Chicago, Illinois, no comic
books were in the library and those brought to the children by their
parents and friends were screened to the extent of being checked against
an "acceptable" list. The librarian carefully screened the books and in¬
cluded no books in the collection that she considered "cheap* or badly
written (21) . In a school library for the handicapped the librarian
included in the collection biographies of handicapped people who had gained
success. As this librarian worked with the children and learned about them
she provided books that interested the individual child (16).
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Programs.—Library programs was discussed nine times. In one instance
the hospital librarian provided books that appeared on the state list for
public schools. Book talks as part of the library program was mentioned
twice and the story hour was mentioned five times. In 193& the State
Department of Education in Minnesota listed definite books that were to be
read on each grade level during the school year. The school library at
Children's Hospital in Gillette, Minnesota, included these books in the
collection and they were part of the children's reading. This library
program included no written work. All the work took the form of discussions.
The children were taught to use the dictionary, the encyclopedia, author,
title and subject indexes and reference books. Story hours were planned
for those children in grades one through three (10, 11).
Points to be considered in planning story hours for the sick child
was mentioned once. It was suggested that when reading or telling a story
the voice should be low but clear because loudness annoys a sick person and
it tires him out if the story teller cannot be heard. For those children
who are able to get out of bed, it is best to group them together when
working on the ward. With bed patients the story is much more interesting
if it is told rather than read (2).
Frequency of service.—The frequency of service was mentioned eight
times. Daily library periods of 45 minutes each were mentioned twice in
connection with the library program at the children's hospital in Gillette,
Minnesota. These daily periods were for those children not confined to
beds. The bed patients were served twice a weex and could make their
selections from the book truck (10, 11).
Weekly library periods was mentioned six times. At Kings County City
Hospital in Brooklyn, New York, the children were visited by the iibrarian
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every Friday. At this time they could make selections from the book truck
(7) • The librarian from the Toronto Public Library visited the children's
hospital twice a week. One afternoon was for children on the public ward
and one was for children on the private ward (19)• The children at Children's
hospital, at the University of Iowa, received library service twice a week(8). At the Convalescent Hospital for Children, in Cincinnati, the li¬
brarian visited once a week to tell stories and give book talks to children
in the classroom groups and the children were allowed to make selections
from the book truck. Afterwards the book truck was carried to those
children who were not able to leave the wards. The General Hospital in
Cincinnati provided a monthly story hour in the pediatrics ward (i|6) •
Methods of circulation.—The method of circulating books and other
library material was mentioned six times. In all six instances the material
was circulated from book trucks carried to the wards or classrooms. The
humber of book trucks used by each hospital library varied from one to
three with a load capacity ranging from 100 to over 200 each. These book
trucks are designed with shelves slanting diagonally so that titles could
be easily read from the bed. They are equipped with trays underneath or
between the shelves for carrying magazines (7. 8. 10, 11, 19. 4&)•
Characteristics of readers.—The characteristics of the hospital
readers was mentioned eight times. The general characteristics of the
patients were discussed once. The ages of the patients was mentioned three
times and the number of patients served was mentioned twice. The intelli¬
gence quotient and interests were mentioned once each.
At Kings County City Hospital in Brooklyn, cardiac patients were
hospitalized for long periods of time and became permanent borrowers.
14
They liked and asked for little books that did not require much effort to
handle or to read. Because of the nature of their illness their school¬
ing was frequently interrupted, causing them not to read on the level
according to their ages (7)•
Medical patients at Kings County City Hospital were there for shorter
periods of time and made the librarian's work a bit more difficult. Care
of the books and the use of the deposit box had to be strongly emphasized.
The deposit box was placed at the elevator so that those children leaving
the hospital before the librarian's next visit could leave their books.
Because the librarian only visited on Friday, she had to make a judgement
of the child's sense of responsibility in leaving books with him. In
many instances the medical patient would be gone before the librarian's
next visit. The 400 children served by this hospital library ranged in
ages from the very young to 12 and 13 years old (7) •
In 1937 the librarian at the Children's Hospital at the University
of Iowa served children from four years of age through l6 of all intelli¬
gence levels. Many of these children came from areas where there was no
library service and the librarian tried to introduce them to treasures they
had never met (8). At Children's Manorial Hospital in Chicago, the librarian
served about 5° children on each trip. For the most part all of these
children were under 13 years of age (21).
The sick child's attention span is shorter than that of a well child
and for this reason his taste is catered to more so than if he were well.
His taste is usually on a lower reading level because like most people he
likes to be babied when ill. If this be the case he is given an easier book.
The hospital librarian is more concerned with keeping the child comfortable
and happy than improving his reading ability, however children have left the
hospital reading on a higher level than they did before they entered (21).
A-frpn^phere of library.--The atmosphere of the hospital library for sick
children was mentioned four times. The general appearance was mentioned
once with reference to the children's library in the Hospital for Sick
Children in Toronto. This library was located on the second floor of the
hospital and described as being attractive with a southern exposure. The
walls were aqua-tinted and matching drapes hung at the windows. The book¬
shelves, desk and chairs were finished in silver birch (19)*
The location of the library was mentioned four times. In two instances
the library was located in the hospital school building for up patients in
a children's hospital in Gillette, Minnesota (10, 11). In the Iowa Children'
Hospital the library was located in the basement of the hospital. The book
truck, after having been loaded with books, had to be pushed up an incline
to the main floor (8).
TABLE 4







Frequency of Service 8
Methods of Circulation 6
Characteristics of Readers 8
Atmosphere of Library 5
TotaL 50
Juvenile Delinquents
Library support.—Library service to children confined to juvenile
homes was mentioned 75 times (see Table 5) and the support was mentioned
five times. The public library, the state library, inter-library loan,
donations and state matching fund were mentioned once each as supporting
juvenile heme libraries.
Illinois was cited as being the pioneering state in providing con¬
structive library programs within the institution. The Library at the
State Training School for Girls in Geneva, Illinois, received financial
support fran donations. Its book collection was strengthened by the
state library and inter-library loans. It was noted that most institution¬
al book collections were the results of gifts (20) .
The library at the Wayne County Juvenile Detention Home in Michigan
is a branch of the Wayne County Public Library. This library operates
and functions on the same basis as other branch libraries. Its only
difference is that its community is limited to the hone (22) . In James-
berg, New Jersey, the state matched the amount that was spent for the
purchase of books at the State Home for Boys (18).
Library narsonnal.—Library personnel was mentioned seven times.
There were three indications that the juvenile homes had full-time pro¬
fessional librarians (17, 3&, 39)* One library had been administered by
an advisor who was not required to have library training, however,as a
result of a survey by that institution a full-time librarian was employed
(20) .
Student assistants in the library was mentioned three times. In
1945 the National Training School for Boys, in Washington, D. C. housed
its charges in six cottages. As a part of the library program each cottage
selected a cottage librarian whose duty was to deliver and circulate the
books in his cottage. The cottage librarians formed a library council
which met occasionally to discuss cottage library interests, publicity and
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special occasions like Book Week. The librarian used a group of selected
boys. These jobs were coveted by the boys because a successful assistant
often got an early parole. There were certain requirements that had to
be met in order to qualify for a library assistant. The boy had to be
at least 17 years old and was required to know how to type and alphabetize
by the first letter. He also had to have a recommendation from a teacher
or an officer (l6).
These boys worked as circulation, periodical, bindery and audio-visual
aids assistants. The circulation assistant was responsible for keeping the
circulation records for the cottages and hospital and records of over-due
books. He was also responsible for transferring circulation records to
the individual boy's card, keeping bindery records, shelving and typing.
The periodical assistant checked all incoming mail, routed the 20 pro¬
fessional magazines to the staff and maintained the magazine rack of 39
popular titles. He was responsible for the back file of magazines used
for reference work and for the picture file. The bindery assistant did
simple repair work on books and magazines. The audio-visual aids assistant
assisted in cataloging movies, filmstrips, slides and recordings. He also
aided in the circulation of audio-visual equipment (l6).
At the State Hone for Boys in New Jersey, only two boys were permitted
to work in the library. Applications had to be made by the boys and approved
by the administration. One boy was assigned to the library in the morning
and one in the afternoon. They worked in the capacity of errand boys,
however it was reported that some did learn to catalog (18).
Library collection.—The library collection was mentioned 10 times.
There were two indications that libraries had professional collections for
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the staff. A deposit collection was mentioned once in connection with the
Hamilton County Youth Center in Ohio. At the Illinois State Training School
for Girls the library collection included one local newspaper and the current
issue of the school paper along with its books and magazines (20).
The number of books in the collection was mentioned four times and the
number of magazines twice. The book collection in the homes ranged from
2,000 to 5,000 volumes and the number of magazines ranged from 20 to 39
titles. The titles in the collections were based on the interests and needs
of the boys and girls as determined by their teachers. The contents of
the collection ranged from easy books to those on college and adult level
(16, 20, 36, 39).
Classification system.—The classification system the librarians used
was mentioned four times. The card catalog at the State Home for Boys in
Jamesberg, New Jersey contained only author and title cards. The librarian
reported that she omitted the subject cards in order to encourage browsing
and to create interests over several subject areas (18) . The librarians
at the State Training School for Boys and the State Training School for
Girls in Illinois, used the Dewey Decimal Classification System and Wilson
Cards (20, 39).
Programs.—Library programs for children in juvenile homes was mentioned
14 times and special library projects was mentioned four times. Orientation
programs and the showing of films were mentioned three times each. Dis¬
cussion groups, television, movies and reading guidance were mentioned once
each.
In 1940 the librarian at the New York State Training School for Boys
planned an orientation period for boys shortly after their arrival. Short
interviews were held with each boy which were followed by a questionnaire,
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regarding their interests, that had to be filled out. The library and its
collection were described to the boys. Each was given a copy of the "Magic
Trails to Adventure," an annotated and illustrated list of 29 titles can-
piled in the library (15).
The librarian received a copy of each boy's personal record which con¬
tained the social worker's report, the psychologist's report, the boy's
standing in a battery of tests and other related information. This infor¬
mation was used in planning the library program as the librarian familiarized
herself with the boys' backgrounds, their interests and reading abilities
(15).
Different staff members coordinated such interest groups as the stamp
club, the bookbinding group, the nature study group and the story telling
class. The librarian contributed books and magazines to these groups
and arranged for exhibits from outside agencies and organizations. As a
part of the library program movies were shown every Sunday night (15)»
In 1958 "the librarian at the State Training School for Girls in
Illinois, conducted classes of 14 girls each during the school hours.
These girls learned such skills as the fundamentals of mechanical prepara¬
tion, circulation, library housekeeping and book mending (36) .
The librarian also sponsored a book club which met once each week.
The purpose of this club was to strengthen reading interests by assisting
students in selecting books, encouraging the use of the card catalog,
encouraging reading through displays and encouraging the discussion of
books through book reviews. During the 1957 Book Week the girls made a
mascot for their school. Gweeneva, the bookworm, a big green caterpillar
was hung from the ceiling of the library (36) .
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In 1945 the National Training School for Boys, in Washington, D. C.,
had an orientation program similar to that of the New York State Training
School for Boys. New boys participated in round-table discussions from
which they learned their privileges and responsibilities and the function
of the library. The boys filled out cards which asked for name, age and
date of arrival. This information was a part of the reading record which
was kept for each boy during his stay. Library certificates were given
to boys who read at least 25 books and reported on them (l6).
The library owned a filmstrip projector, two Jam Handy Filmstrip Kits,
172 assorted filmstrips in science, social studies and literature, a set
of stereoscopes, 15 view masters and accompaning slides, and 77 recordings
and music albums. Commercial films were shown in the chapel twice a week,
on Wednesday and Sunday. These films were ordered from an approved selected
list of titles prepared in the library. The boys were allowed to vote
for choice of the films to be shown from this list. The movies for the
week were publicized in the school paper by the library. It was felt that
the movies influenced group morale since attendance was a privilege that all
boys were eager to earn (l6).
The librarian at the Wayne County Juvenile Home, in Michigan, found
that the phonograph, view master and puzzles provided quiet and relaxing
entertainment. They also helped to create an interest in the library
program. The phonograph, when it was used with a book display, served as
an advertising agent for books and stimulated the interest in reading.
The librarian also found it to be very good to use with story hours for
those stories that were difficult to tell and to use with those children
who were too restless to read books (22).
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Frequency of service.—The frequency of service was mentioned three
times. In one instance, at the Minnesota Training School, there were daily
scheduled library periods (17). In two instances, at the State Home for
Boys in Jamesberg and the National Training School for Boys in Washington,
D. C., scheduled library periods were once a week. In both instances books
were provided for the boys in their cottages and changed at regular inter¬
vals . In these two hemes the boys were free to come to the library to
read or browse after school hours (l6, 18).
Methods of circulation.—The method of circulating library material
was mentioned three times. The libraries were opened to the students but
the books were circulated in the cottages by some designated person. In
sane instances the cottage mother circulated library material and sometimes
this was the responsibility of the student cottage librarian. The books
were usually carried in boxes of about 25 per box to each cottage for a
period of two or three weeks (l6, 18, 39) .
Characteristics of readers.--The characteristics of the juvenile home
reader was mentioned 15 times. The ages and number of students served were
mentioned four times each. The interests of the boys and girls was mentioned
twice. The intelligence quotient, their abilities and discipline problems
encountered were mentioned once each.
The State Home for Boys in Jamesberg had an enrollment of about i±00.
The older boys were interested in murder stories and asked for them often,
but were given mystery without murder. They were also guided to factual
career stories (18).
In 1940 the New York State Training School had an enrollment of 500 boys
of ages 12 through l6. Their range in intelligence was from border line to
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superior, with an average intelligence quotient of 90. Reading achievement
ranged from second grade to high school level, with almost half being three
or more grades below the norm. This retarded reading group was the one
with which the librarian was most concerned (15).
In 1953 "the Illinois State Training School for Girls had an enrollment
of 250 girls ranging in ages from 10 to 18. The girls were described as
academically slow, who had difficulty in adjusting to school on the out¬
side and with negative attitudes toward education. Because of this the
librarian planned remedial work along with the recreational reading (20).
The boys and girls at the Wayne County Juvenile Detention Home, in
Michigan, were interested in stories about horses, dogs and fairies. Fiction
was far more popular with them than non-fiction. Most of their non-fiction
reading consisted of biographies and books on mechanics. There was no
interest in the natural sciences except on the subject of snakes. Social
science, history and science books were seldom read (22).
In the homes, the librarians did not encounter any unusual disciplinary
problems. The children were not forced to come to the library and when they
came, they came of their own free will and were not required to read. If
one created a disturbance in the library, eviction was the only punishment
and it was noted that deliberate misbehavior seldom occurred (22).
Book selection.—Book selection was mentioned twice. In both instances
the librarian considered the age level, mental abilities and interests of
the students in selecting books. Books had to be selected for short interest
spans and for poor readers. These included collections of short stories with
many illustrations, short fiction titles, biography including problem situa¬
tions and non-fiction titles related to general problems of all teenagers
(39*46).
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Damage to books .--Damage to books was mentioned three times with refer¬
ence to the libraries at the State Heme for Boys in Jamesberg and the
Illinois State Training School for Girls. Damage was usually in the form
of writing in the books and the tearing of pages. Sometimes books were
lost. The only punishment was the suspension of library privileges for a
certain length of time. The librarian at the girls' school noted that new
books seemed to eliminate the problem of book abuse (18, 20) .
Records kept.--The keeping of financial records was mentioned twice.
The librarians at the Illinois State Training School for Girls and the
Wayne County Juvenile Detention Home in Michigan, kept records of the book
budget. In 1953 the latter had a book budget of $500.00 which was reported
as adequate for the purchase of new books and for replacements. This budget
allowed for an expenditure of $1.25 Per child (22, 36).
Atmosphere of 1ibrarv.--The atmosphere of the detention home library
was mentioned seven times. The library's location in relationship to
other facilities was mentioned twice. The detention home librarian tries
to create an atmosphere that is attractive, colorful, cheerful and heme
like (l6) .
The library at the National Training School for Boys in Washington,
D. C. was located on the first floor of the academic building and was
described as having pale yellow and green walls with yellow backed shelves.
The windows and flower pots were bordered in a multi-colored pattern.
Colorful posters and book jackets lined the walls (l6) .
At the Illinois State Training School for Girls, the librarian men¬
tioned how she had changed the shelving facilities and weeded the collection.
The book cases were originally enclosed by glass sliding doors and these
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were removed. All the worn and outdated books were discarded and the col¬
lection was renewed with new books which added to the attractiveness of
the library (20).
The library at the Boys' Training School in Illinois was located in
the academic building in a room designated for library services. The room
was well lighted and adequately furnished (39) • The library at the State
Home for Boys in Jamesberg was also described as being a large pleasant
room, well lighted with soft green walls, creating a cheerful atmosphere
(18) .
TABLE 5
NUMBER OF TIMES LIBRARY SERVICE FOR CHILDREN




Library Collection . 10
Classification System 4
Programs 14
Frequency of Service 3
Methods of Circulation 3
Characteristics of Readers 15
Book Selection 2
Damage to Books 3
Records Kept 2
Atmosphere of Library 7
Total 75
Tke.p.eaf
Library support .--Library service to the deaf was mentioned 22 times
(see Table 6) , and the public library as providing service to deaf children
was mentioned twice. In Cincinnati, classes of deaf children visited
several of the branch libraries periodically. Miss Limper, who was appointed
as Specialist to Exceptional Children by the Cincinnati Public Library,
worked with the children's librarian in these branches in the selection
of books appropriate to the children's understanding (43.49)*
Library collection.--The library collection in a school for the deaf
was mentioned twice. The number of books in the children's collection
and the professional collection were mentioned once each with reference
to the library at the Illinois School for the Deaf. In 1958 this library
had a collection of 4»600 books and a picture file. This library did not
house any audio-visual material because the school had a full-time visual
aids director with his own room and equipment. The professional library
had a collection of 1,200 books, dealing mostly with the deaf and teaching
methods. The collection included the complete bound files of the American
Annals of the Deaf and Volta Review, the Convention Proceedings of American
Instructors of the Deaf back to the first convention held in 1850 and 40
pamphlets and typewritten articles on subjects relative to the deaf and
hard of hearing (35).
Programs -—Library programs for the deaf was mentioned six times.
Story telling as a part of the library program was mentioned four times.
Films and special projects were mentioned once each.
In planning the story hour, the seating arrangement of the children
must be carefully considered. Every child will need to be seated so that
he can see the story teller's lips. Story telling for the deaf requires
that the child Save a fairly good lip reading vocabulary. The story teller
must be skilled and patient in introducing the story and in pronouncing words
for many words look the same on the lips. She must also realize that the
children will only be reading key words. Because of this the story teller
must be sure that the children understand the language concepts. This can
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be accomplished by the use of visual material. The story itself must be
interesting enough to keep the children's attention focused on the lips
(26 , 29 . 45 , 48).
The deaf child has a normal library program of books, filmstrips,
magazines and newspapers. The little children enjoy story hours and
movies and as they grow older they learn to give book reports. In the
Florida School for the Deaf and Blind, the librarian stimulated reading
interests by posting the "Honor Roll of Good Readers" on the library bulletin
board every nine weeks . Participants were from the upper elementary grades
and high school on a voluntary basis. The pupils had to write a brief
report on each book they read. If they read and reported on a reasonable
number their names appeared on the Honor Roll. If their names appeared
three out of a possible four times a year they were invited to library
party or picnic in the spring. Students enjoyed these treats and worked
hard to get their names posted (34)•
Frequency of service.—The frequency of library visits was mentioned
four times. There was one indication of daily visits and two indications
of weekly visits to the library. In one instance, at the Illinois School
for the Deaf, it was noted that classes were scheduled to the library but
the exact time was not indicated. The library at the Florida School for
the Deaf and Blind was opened on school days from 8:00 a.m. to 4:0° P«m.
The children could come either with scheduled classes or on their own.
Individual help was given each child which was very time consuming but
qpite necessary in working with the deaf (34).
The Tropical School in Miami, and the Bell Elementary School in
Chicago, both had weekly scheduled library periods. It was required that
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before the child came to the library he had to have a knowledge of lip
reading and the symbols of the printed page. This was necessary if the
library activities were to be meaningful (31» 48).
Characteristics of readers The characteristics of the deaf reader
was mentioned three times. The number of children served by the library
was mentioned twice. The Tropical School in Miami, along with its typical
enrollment had a class of 15 deaf children which was served by the school
library (48). Of the 668 pupils at Bell Elementary School, in Chicago,
122 were totally deaf (31)•
Deaf children are not necessarily dumb, for many are very intelligent
and they need not be mute, for their vocal chords are not defective. They
just cannot learn to talk without aid because they have never heard the
spoken word (26).
Book selection.—Book selection was mentioned four times. The li¬
brarian for the deaf child encounters a problem in book selection because
the deaf child must have books that can be easily read and understood.
The content of the material must be in the realm of his experiences. Fairy
tales are not popular with these children because the world of make be¬
lieve is hard for the deaf child to understand. Books should be profusely
illustrated with pictures on almost every page. Printed matter should be
under or across from the illustration. Books in which the printed matter
runs on from page to page regardless of illustration should be avoided.
The size and appearance of a book does not necessarily indicate the diffi¬
culty or ease of its reading material. Some of the little inexpensive and
attractive books may challenge older deaf children, and some of the large
expensive books may be well suited for the very young deaf reader. This
situation may be reversed, hence it is necessary to examine the contents of
the books (9, 23, 26, 35).
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Atmosphere of library.—The atmosphere of the library serving the
deaf was mentioned once with reference to the Florida School for the Deaf
and Blind. This library was described as being a rocm 108 feet long, and
well lighted by florescent lights. It was divided into two separate reading
rooms by a glass enclosed office and stairway which lead to a hallway and to
an upstairs listening and reading room (34) •
TABLE 6






Frequency of Service 4
Characteristics of Readers 3
Book Selection 4
Atmosphere of Library 1
Total 22
The Blind
Library support.—Library service to the blind was mentioned 41
times (see Table 7) and library support was mentioned five times. The
public library, the state library, the Library of Congress, the public
schools, grants, bequeaths and individuals were mentioned once each as
making possible library service to the blind.
In 1958 in Evanston, Illinois the Charles Gates Dawes Elementary
School provided service to blind children in grades kindergarten through
three (28) . The New York Public Library has provided service to the blind
with aid from the Library of Congress, grants and bequeaths. In 1958 ike
New York Community Trust granted $10,000 to the New York Public Library
and in that same year the library received a bequest from two sisters,
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Misses Williams (32, 42). The New York State Library for the Blind, one of
32 regional libraries serving the blind, provides service for all blind
persons over five years of age residing in Vermont and New York State,
except for those living on Long Island and in New York City, who are
served by the New York Public Library for the Blind (47)•
In 1901 the trustees of the public library of Cincinnati declared
that none of the Cincinnati Public Library's money could be spent for the
blind since they, the blind, were in the minority. Two sisters, Misses
Georgia and Florence Trader, became concerned and began to raise money im¬
mediately. Through their efforts the Clovernook Branch (for the blind) of
the Cincinnati Public Library was made possible (13).
Library personnel—Library personnel was mentioned four times. In
one instance, at the Tropical School in Miami, one full-time professional
librarian was employed (48). A librarian, acting as specialist to exception¬
al children was mentioned three times. In 1958 the New York Public Library
appointed Miss Effie Lee Morrvis as Children's Specialist. She was the first
librarian in the nation's public libraries to be assigned to work with blind
children. This appointment was made possible by a $10,000 grant from the
New York Community Trust and a bequest from Miss Mary L. Williams and her
sister. As of 19^3* of the regional libraries for the blind, only the
New York Public Library had a full-time children’s specialist (33» 43* 49)*
In September, 1959* the Library Board of Trustees appointed Hilda K.
Limper as Specialist to Exceptional Children in Cincinnati. Miss Limper
not only served the blind but she worked with all children in hospitals
and institutions. Her service included making special book lists, giving
book talks to children and their leaders, story telling, assisting in book
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selection for special libraries, the setting up of public library book
collections for special institutions and in some cases administering
them (43, 49) .
Library collection.—The library collection was mentioned three times.
The books in this type of collection are in Braille or recorded and called
talking books. In 1958, at the Florida School for the Deaf and Blind,one
reading room contained the Braille and talking book collection. This
collection also included Braille periodicals and a projection magnifier
which magnifies print for the partially sighted. Another room contained
approximately 4*50° books in print, including many sight-saving books of
large type and about 90 periodicals (34)•
In 1958 the New York Public Library received 231 talking books from
the Library of Congress. The library itself owned 75 titles that had been
purchased in 1945 with gift money. The Library of Congress also sent 283
Braille titles. Another 400 titles had been hand-copied by volunteer
transcribers and given to the library for circulation (42, 51)*
The Charles Gates Dawes Elementary School in Evanston, Illinois, re¬
ceived a collection of Braille books purchased in 195^ by Miss Hester Bur-
bridge, Director of Special Services for the Classroom of the Blind.
Duplicate copies of these books were placed in the library. These books
were basically textbooks* In that same year Mrs. Herbert Phillips and some
of her flriends began to transcribe picture books, readers and primers for
the library's Braille collection. The addition of these books enriched
the collection and made it quite lively (28).
Programs and services.—Library programs and services was mentioned
13 times. Story hours, book talks, special projects and the publishing of
catalogs were mentioned once each. The Division of the Blind of the Library
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of Congress publishes a number of catalogs to acquaint its readers with
the material available in 32 regional libraries. Among these are two
catalogs especially for juvenile readers, Braille Books for Juvenile Readers
and Talking Books for Juvenile Readers. Both catalogs are cumulative lists
bX titles issued since January 1, 1953 and are available in Braille and
printed form. Two bi-monthly publications announce current releases of
Braille and recorded books for adult and juvenile readers: Talking Book
Topics in inkprint and the Braille Book Review published in Braille and
inkprint (44) •
The New York Public Library serves five boroughs of New York City,
Long Island, Connecticut, Puerto Rico, the Virgin Islands and the Panama
Canal Zone. When a borrower wishes to read talking books, he requests a
machine and is registered at the library. He is sent a catalog of availa¬
ble titles and a request form on which he or someone lists the titles he
wishes to read. Each time he returns a book, another is sent to him. If
he reads Braille, he is sent a Braille catalog and the same procedure is
followed (42).
The Traders, who in 1901 had raised money to establish the Clovernock
Branch of the Cincinnati Public Library, found that many blind children were
not attending school and their parents were not willing to have them leave
home. They worked to have these children brought to the library one day
each week. There they were taught to read, learn spelling, arithmetic,
geography and granmar. After several years of work with these children the
Traders persuaded the school board to open a department for blind children
in connection with the public schools. This school was opened in September,
1905 (13) •
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In 1959 the specialist to exceptional children visited the classrooms
for the blind several times a year giving book talks and telling stories
to stimulate interests in Braille and talking books. Through school visits
the specialist made certain that all blind children were registered borrowers
of the Cincinnati Public Library for the Blind and that they understood the
procedures for borrowing books. Lists of the library's holdings were made
available to all Braille teachers and librarians (43» 49) •
Whenever librarians conducted story hours and book talks with groups
of blind and sighted children together they selected titles that were also
available in Braille. Librarians can use very little reference work with
the blind because of the limited amount of material in this area. Some
help has been given by the Braille Edition of the World Book Encyclopedia
(43. 49).
At the Spalding High School in Chicago, the radio was used for the
blind's educational programs during the library period and the library provided
sight-saving and Braille Books (30) . At the Tropical School in Miami, the
resource teacher for the blind made sets of catalog cards in Braille and
in over sized print for the partially sighted. The cards carry author,
title, subject and illustrator entries. Volunteers from the National Council
of Jewish Women also made Braille copies frcm printed books in this library
collection. For the most part the books were illustrated with raised pictures,
making use of felt material in many instances. The books were also covered
in textured fabrics (48).
To stimulate reading interests at the Florida School for the Deaf and
Blind, the librarian posted an "Honor Roll of Good Readers" on the library
bulletin board every nine weeks. The contest was open to upper elementary
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and high school pupils on a voluntary basis. Each pupil had to write a
brief report on every book he read. If he read and reported on a reasona¬
ble number his name appeared on the Honor Roll. If his name appeared
three out of a possible four times a year he was invited to a library picnic
or party in the spring (34)•
At a school for the handicapped in Richmond, Virginia, the blind
children were scheduled to visit the library with the sighted and were
expected to take an active part in the program. On the day the children
read, the blind children brought their Braille books. The librarian at
this school used recordings especially for the benefit of the blind (25)•
In one instance suggestions for improving the library program for the
blind was mentioned. Regional libraries for the blind must develop and
maintain reading programs for blind children, especially during the summer
months. These children's parents must be given a knowledge of the advisory
facilities available to them at their local public libraries so that they
may take their children to the library and discuss books announced in the
various catalogs with the local children's librarian. Administrators must
be effective in integrating resources for the blind in all areas of the
state and community in which they live. There is a great need for reference
material that the children can use by themselves (44) •
Frequency of service.—The frequency in which blind children were
scheduled to the library was mentioned three times. Daily periods was
mentioned once and weekly periods twice. At the Florida School for the
Deaf and Blind the library was opened from 8:00 a.m. to 4;00 p.m. The
children could attend daily with a scheduled class group or on their own.
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The librarian assisted in book selection and gave each child individual
help (34).
Weekly library periods were scheduled at the Charles Gates Dawes School
and the Bell Elementary School in Illinois. The latter provided informal
visits for the kindergarten group. The children toured the library and
were encouraged to ask questions and talk about their own books. Story
hours were also planned for them. They w4re permitted to select books to
take back to their classrooms. Primary and intermediate groups were
scheduled to the library once a week also. The blind, above second grade
level, attended with the regular classes, therefore the classes were kept
as small as possible with about 25 or 30 (28, 31).
Method of circulation.—Methods used in circulating material was
mentioned three times. At the Spalding High School, in Illinois, books
were circulated but no borrowers card was used and there was no set limit
on the amount of material borrowed at one time (30) •
Circulating material through the mail was mentioned twice with refer¬
ence to the New York Public Library and the Library of Congress. Materials
are mailed to borrowers upon request and as one book is returned another
is sent (42, 44)•
Characteristics of readers.—The characteristics of the blind reader
was mentioned seven times with reference to the number served, their ages,
grade level and interests. The age of the blind child served by the school
or public library ranges from five to l6. Those children are in grades
kindergarten through 12. They have been found to have reading interests
very much the same as those children without handicaps (13, 25, 28, 31» 34)*
Book selection.—Book selection was mentioned once with reference to
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sight-saving cases. It was noted that these children needed books having
large print (29).
Atmosphere of library.—The atmosphere of the library was mentioned
twice. In one instance at the Tropical School, in Miami, the library was
described as being centrally located (48). The library at the Florida
School for the Deaf and Blind was described as being a room 108 feet long
and well lighted by fluorescent lights (34)-•
TABLE 7






Programs and Services 13
Frequency of Service 3
Methods of Circulation 3
Characteristics of Readers 7
Book Selection 1
Atmosphere of Library 2
Total 41
The Crippled
Library support.--Library service to crippled children was mentioned
65 times (see Table 8) and library support was mentioned 11 times. In
two instances the Extension Department of the Brooklyn Public Library
established library units in hospitals. These two units were established in
1934 at Kings County City Hospital, the largest hospital in the borough of
Brooklyn, and at the House of Saint Giles the Cripple, a church supported
institution. In establishing these units the children's librarian from the
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Brooklyn Public Library visited these hospitals to determine the number
and ages of the children to be served and the type of cases to be dealt
with (7).
Donations in the forms of gifts wease mentioned five times in connection
with the Riley Hospital Library in Indiana, which opened in 1925- The
library was a gift of the Riley Hospital Cheer Guild. The book collection
was made up of gifts from organizations and individuals, the nucleus of
which was a gift from the Indiana librarians and trustees. Frederick
Melcher, at that time editor of Publisher's Weekly, sent a "beautiful"
picture book collection in memory of his son. This was one of several
memorial gifts received by the hospital. Funds for rebinding and purchas¬
ing books and periodicals were made available by the Riley Memorial Associa¬
tion from the income of the Sarah Banning Memorial Library Fund. Women's
clubs also made Christmas gifts of money (4) •
In 1927 the public school system, in carrying out plans worked out
by the city of Fort Wayne, Indiana, gave a collection of more than 300
books to the hospital library. Each classroom donated a book. These books
were selected under the guidance of teachers and librarians and was marked
with the name of the donor. The sale of paper was mentioned once as a
means of securing funds for the purchase of books (4) •
In one instance it was noted that the University of Texas provided
library service to crippled children. One wing of the Casis Elementary
School in Austin, was bail* and furnished by the University. This wing
was defined by a line across a corridor. In it, along with classrooms, was
housed the library for crippled children (29).
Library pftrsnnnpl —Library personnel was mentioned four times.
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Characteristics of the hospital librarian were discussed three times. The
hospital librarian is looked upon as a real need of a hospital because of
the opportunity to inspire patients and give reading guidance. The hospital
librarian should possess the qualities of being a good salesman and having
a radiant personality because for sane children, this might be the first
opportunity to become acquainted with books (4, 6) .
Children as library helpers was mentioned once. At the Illinois
Children's Hospital-School the children were very happy to become library
helpers. They were delighted to play their parts in the operation of the
library. Most rewarding to them was the feeling of ccmradship that grew
between them and the librarian and the sense of self-value that they ex¬
perienced while performing their tasks (37)•
Library collection.—The library collection was mentioned five times.
The collection in relation to adult books, number of books in the collection
and number of magazines was mentioned once. The book collection at the
Riley Hospital, in Indiana, Library numbered over 1,600 in 1928. At that
time the library subscribed to the following magazines: National Ceogranhic.
Nature. Child Life. Bovs'Life. St. Nicholas. Popular Mechanics. Popular
Science and Youth's Companion. The library housed a small collection of
adult books for doctors and other hospital employees which had the potential
of developing into a professional collection (4)•
The contents of the material in the collection was mentioned twice.
It was noted that the content of the book collection should be the same
as that of normal children, however there are some aspects to be considered
because of the conditions unique to crippled children. Stories dealing
with emotional problems and the physically handicapped should be used with
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discretion. These types of books were not reconroended for regular use,
although it was hoped that they would be acceptable and useful. A great
interest has been shown in biographies because they are believable and
their subjects are real. Books related to self improvement have been also
found useful (27, 30).
Programs .--Library programs was mentioned 18 times. Book talks,
story telling, book reviews, magazines reports and advertising were men¬
tioned twice each. Discussions, clubs, coin collecting, stamp collecting
and reference work were mentioned once each. Special projects was mentioned
three times.
At the Gillette State Hospital in St. Paul, Minnesota, informal book
reviews were held. Every child was free to ask questions if he desired.
Story hours and monthly magazine reports were parts of this program also.
Magazine articles were used by all children over 12 years old and many
interests were developed frctn this activity. The children were introduced
to authors and characters through book chats. After two or three weeks
of book chats the children began to ask for books about different characters
or by a certain author. At this point the librarian introduced the
children to the tools of the library: the classification scheme, subject
index, author file and title file (5. 6).
The librarian, at the Gillette State Hospital, and the children worked
on a special project called "Superstition"; The main objective of this
project was to break down the barrier of fear. Through research the
children identified about JO omen and in many instances they learned that
because of early superstition the fears as we possess them were falsely
created (5) .
At the Riley Hospital in Indiana, the librarian worked with the school
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in providing reference material for boys and girls in the seventh, eighth
and ninth grades. The quarantined and little children's wards were kept
supplied with scrapbooks and old magazines that could be thrown away (4) •
The library at the Spalding High School in Chicago, a school for
orthopedically handicapped children, served as a class laboratory for many
projects. These students also used the Chicago Public Library for addition¬
al reference work (30).
The library has been the agent for developing hobbies. At the House
of Saint Giles the Cripple, in Brooklyn, New York, four boys turned col¬
lectors . Three collected stamps and became very interested in Stiles'
Book of Stamps. One boy collected coins. It was mentioned that sane high
school students also enjoyed making book reports (7) •
Advertising the library program was mentioned twice with reference to
the library at the Gillette State Hospital in St. Paul, Minnesota. The
librarian utilized Book Week activities to focus attention on the library
and found it to be successful in stimulating reading interests. After a
whole week to think, act and talk books it was difficult for a child to
enter the next year without becoming curious about books (5, 6).
Frequency of service .--The frequency of service was mentioned four
times. There was one indication of a regularly scheduled library period
but a definite time was not specified (5)• la three instances it was noted
that the children had library periods once a week. In 1963, Tropical
School in Miami, the crippled children were scheduled to go to the library
with regular classes and the furniture was rearranged, to accommodate those
with wheelchairs, walkers and crutches (48).
Methods of circulation.--The method used for circulating library
material was mentioned twice. In both instances book trucks were used to
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get the material to the wards. At the Riley Hospital in Indiana, most of
the library work was done on the wards with the aid of the book truck. On
library day at the Kings County City (Brooklyn) Hospital the book truck
was loaded from the collection housed in the library room and carried to the
wards every Friday. A deposit box was placed at the elevator so that if a
child left the hospital before the librarian's next visit he could leave
his book (7)•
Characteristics of readers.—The characteristics of the crippled
reader was mentioned 10 times. The number of children served and their
interests were discussed three times each. The age level, grade level and
discipline problems encountered were discussed once each. The children
on the orthopedic ward at the Kings County City Hospital and at the House
of Saint Giles the Cripple in Brooklyn, were crippled due to results of
infantile paralysis or defective bone structure. These children were able
to read on the same level as normal children. At both hospitals teachers
were emplo^d and the children kept up with their regular school work.
The librarian and teachers in the hospitals worked with the schools and
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tried to link hospital assignments with school work. Many of the children
at the House of Saint Giles the Cripple had good reading backgrounds and
had attended story hours at the branches of the Brooklyn Public Library
before being hospitalized. These children were interested in stamp and
coin collections and in reading and reporting on books (7).
In 1934 Kings County City (Brooklyn) Hospital Library served 400 children
including the crippled, but the exact number of them was not revealed. The
ages ranged from the very young to 12 and 13 year olds. At the House of
Saint Giles the Cripple there were seldom more than 25 children of reading
age (7)• The Children's Hospital-School, in Chicago, served 92 orthopedically
41
handicapped children in grades one through 12. The librarian encountered
disciplinary problems when the normal instincts of children turned a work
day into a play day. When the behavior of the children warranted repri¬
mand, the librarian took firm but kind steps to remedy the problem (37)•
Records kept.—There was one indication of circulation records having
been kept. This was at the Riley Hospital in Indiana. It was noted that
the circulation had grown from a daily average of 40 to 45 in 1925. when
the library opened, to a daily average of 75 to 80 in 1928 (4)•
Atmosphere of library.—The atmosphere of the library was mentioned
10 times. The location of the library, its furnishings, shelving and
design were mentioned once each. The physical arrangement of the library
in regards to tables, chairs and file cabinets was mentioned five times.
The Riley Hospital Library was located on the top floor of the hospital
along with an occupational therapy department, a kindergarten and public
school room (4)•
The library furniture at the Illinois Children's Hospital-School was
built low. The low shelves, low reading tables and magazine racks per¬
mitted the children to browse freely. This library provided page turners
for those children who could not turn their own pages (37)• The atmosphere
of the library at the House of Saint Giles the Cripple, in Brooklyn, was
described as being "charming" and very much like that of a private school.
The number of patients was small and each could receive individual atten¬
tion (4) .
In 1957 it was noted that the library for the crippled in Los Angeles
was built on the same standard plan as other school libraries, however
there had to be adjustments made in the design of the interior. Doorways
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had to be made wide enough to permit wheelchairs and vertical bars on the
shelves permitted the children to stand while making their selections (2?)•
The crippled children's wing at the Oasis Elementary School, in Austin,
Texas, was free of all steps and the long halls were equipped with rails
along each side (29).
At the Spalding High School in Chicago, the library was furnished
with round tables, using only three chairs at each table. The alternate
space was provided for wheelchairs and walkers. Wide aisles between the
tables facilitated equipment passage. There was a specially constructed
foursided center seating arrangement for sitting and resting space for
those children wearing braces and casts. Leather pillows were used to
raise chair seats for the undersized. The museum cases, the dictionary
and atlas stands were mounted on rubber wheeled stands which permitted
them to be rolled from table to table. The low card catalog was placed
so that it could be used from a sitting position as well as a standing
one (30).
TABLE 8







Frequency of Service 4
Methods of Circulation 2
Characteristics of Readers 10
Records Kept 1




Library aunnort.--Library service to mentally retarded children was
mentioned 40 times (see Table 9) and library support was mentioned once.
In i960 the public library of Cincinnati and Hamilton County, Ohio, began
service to children in hospitals and institutions. This service was pro¬
vided for the mentally retarded at the Child Guidance Home for Emotionally
Disturbed Children and the Children's Unit of the Long View State Hospital
for the Insane (46) .
Library personnel.—Library personnel was mentioned twice. The specialist
to exceptional children from the Cincinnati Public Library made monthly visits
to each class at the Child Guidance Home for ©nationally Disturbed Children
to bring books and stories. The Cincinnati Public Library placed a deposit
collection at the Children's Unit of the Long View State Hospital to serve
50 children. This collection was administered by a teacher at the institu¬
tion. Half of these children were able to visit the public library with
their teachers for story telling and reading guidance (46)•
Library collection.—The library collection was mentioned six times.
The collection for the mentally retarded is very similar to that of normal
children. It is made up of picture books, magazines and newspapers. In
some institutions where formal school work is provided, the library houses
textbooks for students and teachers. The institutions' book collections
ranged from 500 to 4.50° volumes, with subscriptions to the following
magazines: National Geographic. Life. Ebony. Reader's Digest, and WqeM.
gvgS-tS (1, 12, 32, 38, 50) .
Programs .--Library porgrams for the mentally retarded was mentioned
eight times. Story hours with emphasis on selection of stories was men¬
tioned four times. The library is a center of activities including book
selection, learning to distinguish between author and title card, borrowing
books, browsing, preparing displays, dramatizing stories and working on
special projects. These activities are looked upon by the children as
exciting games and give them a happy feeling of attainment (14 , 40 , 48).
Seme institutions have definite regulations such as those at the
Minnesota School for the Feeble-minded. Here books were issued by card
system to those children who could be responsible for their own books.
The library privilege was not easily won. Before a child was issued a
card he had to bring a signed statement from his teacher saying that he
read well enough to enjoy library books. Underneath the teacher's state¬
ment had to be a signed statement from the child promising to care for his
books and if he failed to do so would give up his library privileges until
he learned to be more careful. This statement was filed making it possible
for the child's name to appear on the eligible list (l).
This library provided many kinds of games to bauuaed as needed. Among
them were dominoes, checkers and card games such as Flinch, Authors, Croki-
nole, Snap andQld.Maid. Chess was also included as well as bean bags and
ring toss games. All sorts of rubber balls were furnished in abundance.
The children also enjoyed recordings. As early as 19l6 the school had
three Victors and one Edison machine with 225 records. It was noted that
this institution had provided a library program "for years" prior to 191&.
Branch libraries were located in four other buildings for those children
who were too far from the main building where the school library was lo¬
cated (1) .
At the Kings Park State Hospital, in New York City, the library
featured a weekly record program. The recordings included nature songs
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weather songs and space songs. These recordings came with song booklets
and served a twofold purpose: they taught the children scientific facts
and by singing along with the booklets they learned to recognize scientific
terms (50) .
Stories for the mentally retarded should be short, simple in language
and concept and with few characters (25, 48)• Usually realistic stories
dealing with familiar things are better than fairy tales and imaginative
stories. The use of pictures in story telling is helpful. Pictures should
be large, simple in composition and free from too much detail. Filmstrips
of simplified versions of stories are also good for these children (25)•
Frequency of service.—The frequency of service was mentioned seven
times. There were two references to the fact that the library was open
for daily vise at the Kings Park State Hospital in New York City (50)
the Minnesota School for the Feeble-minded (l). At the Minnesota school,
classes were brought to the library daily for half-hour periods. For those
children who could not come to the library, material was carried to them
weekly in bushel baskets (12). In five instances it was noted that the
librarians scheduled weekly visits at schools in Minnesota, Illinois and
Florida. These periods included book selection, simple library instructions,
story telling and browsing (14, 32, 40. 48).
Characteristics of readers.—The characteristics of the mentally re¬
tarded reader was mentioned 13 times. General characteristics was dis¬
cussed twice. The number of children served was mentioned six times. The
ages of the children was mentioned three times and their intelligence
quotients was mentioned once. An analysis of the literature revealed that
the number of children served ranged from 14 to 400, from ages five to 17»
with intelligence quotients ranging from 50 to 75* These children were
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enrolled in the instituions for psychiatric evaluation and treatment and
were sometimes too disturbed to go to school. Every effort was made to
give the children a balanced academic and activities program that would
meet their needs and aid the doctors in treating them as patients (l, 14.
32, 38, 40).
It is the opinion of many that the mentally retarded cannot learn to
read. Institutions for the mentally retarded have academic programs for
those of school age with mental capacities to learn. These children have
to be supplied with experiences that a normal child receives from every day
life. For this reason all reading material must be fully illustrated and
easily understood (24)•
As a result of a study made in Illinois from 1953 *0 1955 "the mentally
retarded of that state have been divided in three groups. Group one in¬
cludes the totally dependent children and because of the severity of their
handicaps they will need complete care throughout life in the ordinary
phases of living. Their speech and language are very limited and in some
instances nonexistent. For this group of children there is no school in
Illinois. Group two includes the trainable mentally handicapped (TMH).
This is the newest group to the education program for exceptional children.
They develop at a rate from 20 to 50 per cent of that of a normal child.
They cannot profit from academic skills but they can be trained in self
care, good health practices and to get along with people in their im¬
mediate environment. The third group is the educable mentally handi¬
capped (EMH). They are too slow to keep up with regular classes but when
they are identified and placed in situations suitable to their capabilities
they can learn academic skills. With careful teaching they can achieve as
high as fourth grade level by the time they reach 16 years of age (41).
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Atmosphere of library.—The atmosphere of the library was mentioned
three times. The institutional library is described as being very much
like a normal library. The librarians seek to create cheerful surround¬
ings and in many instances the walls are decorated with colorful pictures
of story book characters. Those institutions providing an academic pro¬
gram for the children have libraries located in the academic buildings
and the seating capacity ranges from 30 to 5° (1. 32, 50).
TABLE 9
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Frequency of Service 7
Characteristics of Readers 13




The purpose of this study was to analyze the contents of articles
related to library service to exceptional children to determine to what
extent library service is available, who sponsors the service, what
materials are provided and what methods are used to get this material
to the children. A search through Library Literature from 1921 through
1963 was made to locate all material related to the subject.
Articles related to library service to exceptional children were
found in l6 periodicals indexed in Library Literature from 1921 through
1963. The entries under which the articles appeared were: Blind,
Libraries for; Handicapped, Library Services to; Hospital library service
Institution libraries and Prison libraries. A total of 55 articles were
located and the contents of 51 were analyzed in this study.
Library service to exceptional children was mentioned 293 times in
51 articles. Service to those in juvenile homes was mentioned 75 times,
to the crippled 65 times, to those in hospitals 50 times, to the blind
41 times, to the mentally retarded 1±0 times and to the deaf 22 times (see
Table 10). This service has been made possible by the public library,
the state library, the Library of Congress, inter-library loan, univer¬
sities, public schools, private donations, philanthropic organizations,
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Library service to sick children in hospitals was mentioned 50 times
in nine articles. This service was provided in seven hospitals by the
public libraries, state libraries, philanthropy, gifts and administrative
budget. All of these libraries were served by professional librarians
but only one was reported as having a full-time one.
The book collections were selected carefully to avoid undesirable
titles as well as worn out-dated books. In 1938 the State Department of
Education in Minnesota required students to read certain books on each
grade level and the hospital in Gillette included these titles in the
book collection.
Services were provided daily, weekly, bi-weekly and monthly for the
hospitalized child. Plans were made to accommodate and serve children via
book trucks who were confined for short as well as long periods of time.
The hospital library in some cases was the first that the child had ever
known and was described as being cheerfully decorated.
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Delinquents
Library service to children in juvenile homes was mentioned 75 times
in nine articles. This service was made possible in eight homes by the
public library, the state library, inter-library loan, state matching
fund, donations and the institutional budget. The libraries were ad¬
ministered by professional librarians who were assisted by the students.
The library collections included books on all levels, from picture
books to adult books, to meet the needs of their diverse clientele. It
was reported that only a few non-fiction titles were in the collections
because these children seldom read them.
Two librarians reported that they used the Dewey Decimal Classifica¬
tion System and Wilson Cards. One librarian omitted the subject cards
from the catalog to encourage browsing and interests over several subject
areas.
The libraries were opened daily for reading and browsing, even if
scheduled classes were only once a week. Books were circulated in the
cottages by the cottage mother or student library assistant from boxes
of about 25 books that were changed every two or three weeks. Seme of the
books were marked in or torn but one librarian reported that new books
seemed to eliminate this problem.
Two librarians reported that they kept records of the book budget.
In 1953 one librarian had a book budget of $500.00 which provided for an
expenditure of $1.25 per child.
In all instances the libraries were located in the academic building




Library service to deaf children was mentioned 22 times in 11 articles.
This service was provided in six schools for the deaf and in the branches
of a public library. Because these children have the same basic needs as
all children their daily or weekly library program of story hours, book
reports, films and special projects is planned from a collection of books,
films, magazines and newspapers.
In many instances the deaf child is very intelligent and does not
necessarily have to be mute. He cannot speak or read because he has never
heard the spoken word. For this reason books for the deaf must be highly
illustrated, simply worded and in the realm of their experiences. Fairy
tales are not popular with deaf children because the world of make believe
is hard for them to understand.
The librarian strives to create a pleasant atmosphere in the library.
One library was described as being a spacious, well lighted room.
Tfr.e, Blind
Library service to the blind was mentioned 41 times in 15 articles.
This service was provided by schools for the blind, by the public library,
the state library, the Library of Congress, grants, bequeaths and individuals.
The libraries were administered by professional librarians, two serving as
specialists to exceptional children.
Material for this type of collection is in Braille or recorded as the
talking book. The children enjoy weekly and monthly story hours and book
talks. They also enjoy working on special projects and reading books
which may be received through the mail from the library upon request.
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Catalogs of available titles in Braille or talking book are sent to
registered readers from which they make their selections. The amount
of reference work that the blind can do is limited because of the lack
of material in this area, however the World Book Encyclopedia has published
a Braille Edition.
The blind reader has been found to have the same reading interests
as normal children but his handicap requires special attention. The
totally blind child reads either Braille or talking books and the partially
sighted child needs books having over sized print. As for all children,
the librarian is concerned with providing materials to meet the needs of
the readers and creating a comfortable and pleasant reading environment.
The Crippled
Library service to crippled children was mentioned 65 times in nine
articles. This service was provided by four schools serving the crippled
child and three hospitals. These schools and hospitals received support
from the public library, from donations and frcm universities. The service
was administered by professional librarians who were considered as vital
members of the staff because of the nature of their work.
The collection in this type of library is the same as that of any
other library. It was suggested that books dealing with emotional problems
and physical handicaps be used with descretion. The crippled children en¬
joy reading books and magazines which in many instances means making se¬
lections from book trucks. They also enjoy weekly programs of book talks,
story hours, book reviews and magazine reports. They participate in dis¬
cussion groups and enjoy collecting stamps and coins. These children are
confined to the hospital for long periods of time and are cases due to
infantile paralysis or defective bone structure.
One librarian reported keeping circulation records. In a three-year
period the average daily circulation had grown from 40 to 45 in 1925 to
75 to 80 in 1928.
The library for crippled children is furnished to meet their needs
with low tables and file cabinets on wheels so that they may be rolled
from table to table. The shelves are equipped with vertical bars and the
doorways and aisles are wide to accommodate wheelchairs and walkers. Some
libraries provide page turners for those children who are unable to turn
their own pages. These libraries are designed to make the child comforta¬
ble and independent.
Mentally Retarded
Library service to mentally retarded children was mentioned 1±0 times
in 12 articles. This service was provided in five institutions serving
the mentally retarded. This service was administered by professional
librarians and a teacher in one instance.
The collection in this type of library includes picture books, maga¬
zines and newspapers. Seme collections include textbooks for students
and teachers. The children enjoy daily and weekly story hours, browsing,
borrowing books and learning simple library skills. The librarian provides
games and all sorts of rubber balls as they are needed.
In the State of Illinois the mentally retarded have been divided into
three groups. Group one includes those who are totally dependent for
their existence. For this group there is no school in Illinois. The
second group is the trainable mentally handicapped (TMH) . They cannot
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learn academic skills but they can be taught to care for themselves and
to adjust to their immediate environment. The third group is the educa-
ble mentally handicapped (SMH) . They can learn when properly taught and
can reach fourth grade level by the time th«yrreach l6 years of age.
Institutions providing academic programs for the mentally retarded
usually provide library service in the academic building of the institu¬
tion. The libraries have been described as cheerful with pictures of
story book characters decorating the walls.
The hospitals, schools and other institutions for the most part
employ professional librarians to administer the library program. An
analysis of the literature reveals that a specialist to exceptional
children provided service to children in hospitals and institutions in
five instances.
Of all exceptional children the library has neglected the mentally
retarded the most. Librarians regretfully admit this. This neglect
might be due to three reasons: the librarian is uncertain of the mentally
deficient and does not know how they will react or if they can read, the
mentally retarded profit less from literature and there is very little
material suitable for this group except for the moderately retarded.
The library program for exceptional children is not so different
from that of normal children. The purpose is to provide material that will
make the child happy, help him to adjust, help him to recover comfortably
when ill, meet his needs and give him a sense of self value.
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APPENDIX B
STATES PROVIDING LIBRARY SERVICE TO THE SELECTED
GROUPS OF EXCEPTIONAL CHILDREN
An analysis of the literature reveals that 13 states including the
District of Columbia and Toronto, Canada have provided library service
for exceptional children in 49 libraries. The greatest number of li¬
braries, 13, was in Illinois. The second largest number, six each, was in
Florida, New York and Ohio. The third largest number, five, was in
Minnesota. The greatest number of libraries, 10 each, served the blind,
the mentally retarded and the delinquent. The second largest number of
libraries, eight, served the crippled. The third largest number, five,

















Illinois X XXX XX XXX XX XX 13
Florida ,0 • > . XX XX X X 6
New York X X • • • X X XX 6
Ohio XX X • 0 • X • • • XX 6
Minnesota • • • X X • • • X XX 5
Texas
District of
• • • • • • X X X • • • 3
Columbia • • • X • • • X • • • • • • 2
Virginia • • • • • • X • • • X 2
California • • • • • • • m • • « • X 0 0 0 1
Indiana • • • • • • • • • • • • X 0 0 0 1
Iowa X • 0 • • * • • • • • • • • 00 1
Michigan • • • X • • • • • • • • * 0 0 0 1
New Jersey
Toronto,
• * • X • • • • • • • • • 0 0 0 1
Canada • • • X • • • • • • • • • 0 0 0 1
Total 5 10 6 10 8 10 49
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